ESSAY 1: The Institutional Context

Cal State East Bay welcomes and supports a diverse student body with academically
rich, culturally relevant learning experiences which prepare students to apply their
education to meaningful lifework, and to be socially responsible contributors to
society. Through its educational programs and activities the University strives to
meet the educational needs and to contribute to the vitality of the East Bay, the
state, the nation, and global communities.

—CSUEB Mission Statement

Institutional History [CFRs 1.1, 1.2, 1.3, 1.6]

Located along the eastern edge of the San Francisco Bay Area, California State
University, East Bay (CSUEB) is one of 23 campuses in a public university system first
established in 1862. As required by the California Master Plan for Higher Education, the
California State University (CSU) provides access to undergraduate education, teacher
preparation, and graduate education through the master’s and Ed.D. levels for the top third of
California students. As a public institution, the CSU is committed to transforming the lives of
individuals and contributing to the economy, culture, and knowledge base of California and the
nation, as reflected in its mission.

CSUEB contributes to the larger mission of the CSU by serving Alameda and Contra
Costa counties. It maintains three facilities: the main campus in Hayward (founded 1957), a
satellite campus in Concord (founded 1992), and a professional development and conference
center in Oakland (founded 2002). In 1999, Cal State East Bay offered its first online degree
program, a Master of Science in Education, with an option in Online Teaching and Learning.
CSUEB’s online presence has continued to grow since then, now serving approximately 2000
FTES per quarter. Whether in person or online, CSUEB is committed to continuous

improvement and to its responsibilities as a public institution to serve a diverse student
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education grant in conjunction with the Alameda County Office of Education, ongoing STEM
initiatives with 34 K-12 school districts in five Bay Area counties, and two grants totaling over a

$1 million from the Bayer USA Foundation for STEM education, CSUEB has broadened and
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Strengths [CFRs 1.1,1.2, 1.3, 1.4, 1.6, 3.8, 3.9]
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activities to be undertaken in support of diversity. The academic program review process now
also includes an assessment of the diversity efforts and status of each academic program. Faculty
search processes were modified to increase the focus on enhancing the diversity of applicant
pools through the addition of a “diversity advocate” as a member of each search committee.
Additional actions and plans related to diversity are discussed throughout this report.

A final strength to highlight here is our institutional commitment to student
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Commitment to Accreditation and Response to Previous Reviews [CFRs 1.2, 1.4,1.7,1.8, 2.7 128,

CSUEB Accreditation Self-study Essay 1 9


http://www20.csueastbay.edu/about/institutional-effectiveness/wasc-archive/index.html
http://www20.csueastbay.edu/about/strategic-planning/index.html
http://www20.csueastbay.edu/oaa/files/docs/ConcordSP.pdf
http://www20.csueastbay.edu/oaa/files/docs/ConcordSP.pdf
http://www20.csueastbay.edu/about/institutional-effectiveness/accreditation/files/wasc-evidence/concord-april-2014.pdf
http://www20.csueastbay.edu/about/institutional-effectiveness/accreditation/files/wasc-evidence/concord-april-2014.pdf
http://www20.csueastbay.edu/online/degree-programs/index.html
http://www.ce.csueastbay.edu/
http://www.csueastbayistemed.com/
http://www.csueastbayistemed.com/
http://haywardpromise.org/
http://haywardpromise.org/



http://www20.csueastbay.edu/about/institutional-effectiveness/accreditation/files/wasc-evidence/faculty-support-7-15-14.pdf
http://www20.csueastbay.edu/about/diversity/
http://www20.csueastbay.edu/about/diversity/
http://www20.csueastbay.edu/faculty/senate/files/capr/13-14-5yr-reviews/13-14-ge-5-yr-review-incomplete-draft.pdf

outcomes for each major
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nursing program are directed to a particular cluster designed to streamline movement through
lower-division GE and foundational courses in the major. Each cluster also includes GS (general
studies) classes that focus on understanding college expectations, study strategies, time
management, and other key aspects related to successful university studies. These first-year
courses build foundational strategies, knowledge, and competencies needed for success in upper-
division GE courses and major classes. Studies strongly suggest that learning communities play
an important role in helping students build the skills and knowledge base necessary to be
successful in their major classes.

While still effective,
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Since our last accreditation, our commitment to building a sustainable assessment system
for continuous improvement can be seen in shared language and policies. For example, the

Academic Senate passed a policy requiring student learning outcomes in all syllabi with the

intention of focusing faculty and student attention on the relationship between the course
curriculum and the larger learning goals. Similarly, program learning outcomes for all
undergraduate and graduate degrees are now incorporated into the university catalog and

program portfolios. A growing number of academic and co-curricular programs have posted their

assessment plans online.

Our commitment to building a sustainable assessment system is also evident in the way
existing committee structure is being used for assessment while efforts to build additional
support structures continues. The ILO Subcommittee and the GE Subcommittee are both now

charged with carrying out some aspects of ILO assessment, in upper-division major courses and

upper-
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Challenges [CFRs 1.7, 2.1, 2.14,

3.7]

CSUEB faces a number of challenges. Like all sectors of public education in California,

our campus has experienced budget cuts since our last review that have impacted various aspects

of the educational experience from class size, offerings, support services, and student tuition and

fees. With some funding returned

budget crisis, CSUEB is poised to

to the CSU system and innovations put into place during the

address these issues (for additional discussion of budget and

financial considerations, see Essay 7).

Other challenges facing CSUEB will be addressed in subsequent essays as noted in the

chart below.
Challenge Location
Retention and graduation rates | Essays 5 and 8
Access, sharing, and use of Self-review
institutional data Essay 2
Essay 6 (Assessment of the Program Review Process)
Essay 8
Institutionalization of Self-review
assessment culture Essays 2, 3,4,6,7, 8
Faculty workload Self-review
Essay 2
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faculty, staff, and students also participated in WASC-sponsored workshops. Each year since
2010, teams of faculty and staff have attended the WASC ARC.

Self-study efforts began in fall 2013 under the leadership of Associate Vice President for
Academic Programs and Graduate Studies (APGS), Dr. Susan Opp, who also serves as the
campus ALO. A WASC Steering Committee representing key stakeholders across campus was

convened; members of the committee applied the WASC self-study rubric individually and then

met to discuss the results and synthesize institutional strengths and challenges. Faculty forums
were also held to assess the meaning, quality and integrity of our degrees using the same process.
The Committee on Academic Planning and Review assessed our program review process.

The report itself was prepared by the WASC Core Group, consisting of Dr. Opp; Dr.
Donna Wiley, Senior Director Graduate Studies and Academic Programs; Dr. Sally Murphy,
Senior Director of Undergraduate Studies and General Education; Tamra Donnelly,
Accreditation Specialist; and Dr. Sarah Nielsen, Associate Professor of English. Early drafts of
the report were sent out to key stakeholders and campus committees for feedback. For example,
the Student Success and Assessment Committee reviewed Essay 5 on graduation and retention
rates. The entire campus community as well as retired and emeriti faculty was invited to give
feedback on the essays which were available on the campus Web site. President Morishita

conducted the final review of the report.
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ESSAY 2 Compliance with Standards: Self-Review Under the Standards and the
Compliance Checklist

As an institution, all of us are responsible for creating a student-centered learning
environment, which connects to the reality of our students. We need to provide, reinforce,
and enhance what it means to be adaptable, a team player, a leader, a life-long

learner. And we need to instill in our students not only the importance of competency in
the basic skills, but the importance of diversity, creativity, critical thinking and higher
learning. All of these aspects of learning, both those that occur inside and outside the
classroom, are geared to advancing the whole person, a person who will not only grow
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Diversity Council, the Academic Senate’s Faculty Diversity and Equity Committee (FDEC),
Accessibility Services, ASI (Associated Students) Diversity Center, and Veterans Services,
among others. Multiple efforts to document and assess activities that support diversity and
inclusiveness are underway in all campus units and a number of Academic Senate committees.
The University’s institutional learning outcomes (ILOs) are consistently identified as
strengths because of the collaborative, inclusive process used to develop them and the way they
capture our shared vision and identity as a learning-centered institution. CSUEB has also made
impressive strides in assessing our ILOs by drawing on existing committee structure, creating
new assessment structures, and acquiring Blackboard Outcomes to facilitate direct measurement
of student learning. The approach used to develop and assess our ILOs ensures that our
institution can sustain assessment efforts aimed at continuous improvement over the long term

and have the ILOs truly become part of institutional culture.
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community engagement; and sustainability. Faculty also benefit from activities offered through

the Office of Faculty Development and Media and Academic Technology Services (MATS).

Institutional Challenges

Some institutional challenges identified through the self-review process are related to the
gathering, analysis, and dissemination of data needed to make evidence-based decisions about
how we can best support student learning and success. Data on retention and graduation rates are

available on the Institutional Research Web page, but more analyses demonstrating how we

engage with and use the data are needed. Despite the fact that CSUEB is currently without a
director of institutional research, recent changes have resulted in improved data access and use,
and plans for a reorganization of data support systems are underway. In addition, the Office of
Academic Programs and Graduate Studies has created online program portfolios which are
currently being populated to provide more data access to on and off-campus stakeholders.

Another area of challenge for CSUEB is ILO assessment. Serious and sustained effort has
been shown in ILO assessment over the last three years. The long-range assessment plan has
been proposed and is expected to be finalized in 2014-15, which will allow the campus to move
toward full institutional integration of ILO assessment. Co-curricular programs also need to
enhance assessment efforts around ILOs as well as develop learning outcomes and assessment
plans at the program/activity level.

While CSUEB has a strong program review process for degree programs overall, many
programs need to make explicit the assessment data they have collected and how it has been used
to make decisions to improve student learning.

The Planning for Distinction process mentioned above provided a comprehensive review

and ranking of all campus programs/services. However, the cabinet is still in the process of
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determining how these reviews and rankings will be used to inform decisions about resource
allocation and program continuation.

The self-study also confirmed that there are concerns about faculty workload and
composition. The general sense is that we do not have a sufficient number of tenure-track
faculty. The President and Provost have committed to reach a target of 350 tenured/tenure-track
faculty by Fall 2017. We will reach this target through a net increase of 15 tenure/tenure-track
faculty per year. Moreover, the diversity of our faculty does not yet mirror the diversity of our
student population. To address this, the Office of University Diversity has developed new

strategies for recruiting diverse faculty that will be implemented for searches in 2014-15.

Plans for Building on Strengths and Addressing Challenges
Dramatic improvement has occurred in the commitment to and visibility of campus
engagement with diversity and inclusive excellence. We now have information about diversity-

focused activities more clearly described and archived on the Office of University Diversity Web

site.

Through the efforts of the Educational Effectiveness Council, the Committee on
Academic Planning and Review, and Academic Programs and Graduate Studies, we are
beginning to improve access to and analysis of (1) retention and graduation data at the program
level and (2) evidence of ILO assessment and attainment. For example, program profiles have
been created for all campus programs and are currently being populated with assessment plans,
assessment results, and program achievements, among other information. On July 1, 2014,
CSUEB?’s director for the Office of Institutional Research resigned to take a position at UC
Berkeley. A national search will soon be initiated, and it is anticipated that the new director will

prioritize the development of and access to analyses of data that can be used by academic and co-
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curricular programs to enhance student learning and success. In the meantime, the Institutional
Research Web pages are being revised with a renewed emphasis on providing meaningful data
and analyses available for the public and campus community.

With regard to faculty workload and composition concerns, faculty numbers, particularly
tenure-track positions, were reduced due to retirements and budget cuts, but progress has been
made in the last two years and plans are in place to increase tenure-track hiring and to recruit a
more diverse faculty. Compensation concerns, for the most part are not resolved at CSUEB, but
rather are addressed through the Collective Bargaining Agreement between the CSU and the
California Faculty Association. For a more extensive discussion of these issues, see Essay 7 as

well as the report from the Office of Academic Affairs.
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ESSAY 3 Degree Programs: Meaning, Quality, and Integrity of Deqrees

California State University, East Bay, transforms lives. The experience of learning and
working here offers intellectual challenges and opportunities for an evolving and ever-
changing community. The greatest transformations take place in the lives of our
students. As our motto states: Per Aspera Ad Astra (through adversity to the stars). We
are here, first and foremost, to serve our students by providing them with opportunities to
reach for the stars.
—President Morishita, transformational planning message to the East Bay
community on May 13, 2013
Meaning of Degrees: CSUEB’s Institutional Learning Outcomes [CFRs 1.1, 1.2, 2.1, 2.2]
As our university motto and the recent message from our president underscore, CSUEB is
first and foremost an institution committed to transforming the lives of our students through
high-quality, accessible higher education. Indeed, this commitment is central to our mission.
What this means in practice is something our campus set out to define from 2010 to 2012 using a
collaborative, inclusive, and iterative process. Although time consuming, it was valuable for the
identity and cohesion of our institution. Indeed, this two-year process engaged the entire campus
community—faculty, students, staff, and administrators—in meaningful dialog and careful
reflection about what our graduates should know and be able to do. What follows is a brief
description of our approach to Institutional Learning Outcome (ILO) development. (A full

description of the ILO development process is available on the Committee on Academic

Planning and Review (CAPR) Web page in documents 2010-11 CAPR 19 and 2011-12 CAPR

12)
The

), which in

turn the ILO Subcommittee formulate and imy

an approach
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to define the six draft ILOs created during phase 2 activities. Small and whole group discussions
during the ILO forums resulted in additional input for refining and defining our ILOs and for
creating a preamble for the ILOs. These efforts were shared with the campus community through
visits to existing committees and standing meetings, such as the Council of Chairs for each
college, CAPR, and the Faculty Diversity and Equity Committee (FDEC). Feedback gathered
during these visits gave the ILO Subcommittee further direction for revisions.

Our final ILOs were presented to and approved by our Academic Senate unanimously in
spring 2012. The unanimous support came about largely because we used an approach to ILO
development that was truly inclusive and focused on our shared mission and values. In May
2012, President Morishita approved the ILOs. Developed organically with input from all campus
stakeholders, our ILOs represent the meaning of our undergraduate and graduate degrees—our
aspirations for students about the ways in which CSUEB will contribute to their lives as
professionals and citizens, as leaders and community members, as thinkers and actors in a world

experiencing unprecedented rates of change.

Quality of Degrees: Building Sustainable Assessment Structures for ILO Assessment
[CFRs 2.6,2.7,4.1,4.3,4.4, 4. 6]

The process of developing our ILOs helped the campus define the broad meaning of our
degrees. In order to ensure the quality of our degrees, the campus is committed to the ongoing
assessment of our ILOs and to making changes to better serve students based on that assessment.
Although we continue to work to operationalize this commitment to assessment and
improvement, since May 2012, CSUEB has made impressive strides in building a sustainable
assessment structure for our new ILOs and the WASC core competencies. In order to build an
institutional structure for continuous improvement, our campus has drawn on existing resources

and created new mechanisms and processes. The ILO Subcommittee developed a long-term
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ILO/core competency assessment plan during winter and spring 2014, and CAPR did an initial
review of the plan in May 2014. In the next academic year, we expect to discuss and revise the
long-term ILO/core competency plan and see its adoption by the Academic Senate and
University leadership as our campus approach to ensuring the quality of our degrees at the
institutional level. The proposed plan is based on our experiences with the Critical Thinking
Assessment Project (CTAP) and faculty learning communities offered by the Office of Faculty

Development and supported by Academic Programs and Graduate Studies on ILO assessment.
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In its assessment of critical thinking of first year students, the GE Subcommittee
evaluated a small sample of papers from a freshman-level critical thinking course, PHIL 1000,
Workshop in Clear Thinking. The group used a revised version of the AAC&U Critical Thinking
VALUE Rubric in which the lower half of the rubric was expanded to better capture a full range
of our students’ skills at the lower-division level and identify students’ critical thinking strengths
and challenges. The revised rubric was used to evaluate a larger sample of papers from this class.
At the conclusion of this evaluation session, the team discussed the patterns observed in
students’ critical thinking and identified needs to be addressed in closing the loop activities in the
subsequent academic years. Patterns in student learning and needs are discussed in Essay 4. In
spring 2014, the GE Subcommittee reviewed the report from the summer assessment project in
detail and made plans to develop closing the loop activities.

Critical thinking in upper-
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across the curriculum using Outcomes, and discussed assessment results with an eye towards
developing closing the loop activities in the 2014-2015 academic year.

In terms of assessment processes and structures, the work of CTAP as well as that of the
GE and ILO Subcommittees suggests that rubric development and piloting by cross-disciplinary
faculty requires intentional institutional support as we build the capacity and expertise needed to
assess each of our ILOs and the WASC core competencies for the first time. In order to move the
campus forward with the assessment of our diversity/social justice ILO and our written
communication ILO (also a WASC core competency), the Office of Academic Programs and
Graduate Studies funded faculty learning communities to operationalize assessment plans for
both ILOs for the 2013-2014 academic year. By May 2014, these cross-disciplinary groups had
each developed a university-wide rubric to assess their respective ILOs, which will be piloted on
an assignment in one of their classes in fall 2014. Results of the pilot will guide the GE and ILO
Subcommittees in their development of methodologies to assess our diversity/social justice and
written communication ILOs in winter and spring 2015.

Cal State East Bay is committed to ensuring the quality of our degree programs by
building a sustainable assessment structure for our ILOs and the WASC core competences. This
is evident not only in the work of campus stakeholders on CTAP and the ILO and GE
Subcommittees just discussed, but also in two recently established initiatives that support high
impact pedagogical practices and assessment in support of student learning. These initiatives, the

annual Programmatic Excellence and Innovation in Learning (PEIL) grants and the Educational

Effectiveness Council (EEC), are discussed briefly below.
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March 3, 2008 for its exemplary review process. Annual reports require a self-study of goals,
progress toward goals, and identification of changes and needs as well as documentation of
program learning outcomes (PLOs) assessment and relevant statistics. Five-year reviews require
a similar self-study, the development of a five-year plan, an outside reviewer’s report, and the
program’s response to the outside reviewer’s report. When used to their full potential, CAPR
reviews allow degree programs, as well as non-degree programs such as GE and Athletics, to
ensure that their curricula provide a cohesive, relevant educational experience. (See Essay 6 for
examples of the program review process and results.)

Planning for Distinction (PED) is another powerful institutional mechanism that helps to
ensure the integrity of degree programs. This campus-wide comprehensive review process,
completed in spring 2014, resulted in simultaneous evaluations and prioritizations of all
academic and support programs on campus. The goal of the process was to determine how best
to reallocate resources to support the highest priorities of the University, including maintaining
the integrity of the degrees. The PFD Instructional Task Group, consisting primarily of faculty
appointed by the Provost and CFO, developed five criteria with which to evaluate instructional
programs and place each into one of three categories: commend, maintain, or review. While the
results of the PFD process have been made publically available, decisions about how to act on
the recommendations made have not been finalized. For instructional programs in particular, any
decisions regarding changes will proceed through established Academic Senate procedures and

committees. (For more about PFD, see Essays 4 and 6.)

Creating a Shared Identity and Developing Institutional Cohesion
As part of our self-study, CSUEB faculty were invited to forums in spring 2014 to

discuss the meaning, quality, and integrity (MQI) of our degrees using the draft WASC rubric
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ESSAY 4 Educational Quality: Student Learning, Core Competencies, and Standards of
Performance at Graduation

Instructors and students share responsibility for the success of any college course,
instructors for laying out clear expectations, and students for being aware of and
responding to them. The syllabus is the primary means of presenting these expectations.
A well-written syllabus is a roadmap of the essential features of a course, including
assignments, assessments, and learning outcomes. A quality syllabus represents an
understanding between instructor and students and makes each party accountable for
carrying out specific tasks in specific ways. As such, the syllabus provides a common
focus and promotes academic integrity and intellectual engagement. Further, a
thoughtfully designed syllabus reduces student misunderstandings, thus saving time and
effort for the core task of teaching and learning. As a shorthand record of course content
and activities, a syllabus also facilitates program articulation and review.

—Academic Senate Policy on Course Requirement Information

Learning Outcomes for Degree Programs [CFRs 2.2a, 2.2b, 2.3, 2.4, 2.5]

As described in the policy statement above, student learning outcomes at the course level
are communicated through course syllabi and serve an important role in the learning process for
faculty and students alike. In addition, all courses approved for general education (GE)
requirements are required to include relevant GE learning outcomes on course syllabi. Academic
Senate committee recommendations are currently under consideration to require that program
learning outcomes and institutional learning outcomes also be required for course syllabi.
Communicating these over-arching learning outcomes in course syllabi is important in
encouraging students and faculty to reflect on the impact of course learning on successful
achievement of degree program and institutional learning outcomes.

As discussed in Essay 3, Cal State East Bay used an inclusive, collaborative, and iterative
process to develop our ILOs. Because of the process we used, these outcomes express our shared
vision of the knowledge, skills, and values that our students are expected to develop through our

undergraduate and graduate degrees. We have high expectations for students because we want
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them to be well prepared to participate in a complex and rapidly changing world. As an
institution which is among the most diverse in the nation and which serves many first-generation
and low income college students, the high-quality, accessible education available at CSUEB
plays a crucial role in opening life possibilities for individuals and their communities.

Because of the broad nature of our ILOs, they apply to all degree programs. Levels of

degrees are differentiated at the program level. At the undergraduate level, GE courses, major
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experiences vary by program and include culminating projects, departmental theses, university
theses, and/or comprehensive exams.

The Doctorate in Educational Leadership is the highest degree offered at CSUEB. As
such, it requires the highest level of academic achievement through advanced study and original
research. An Ed.D. student must pass qualifying exams and submit a dissertation that has been
reviewed and approved by a faculty committee. (A self-review of the Ed.D. program is included
in a separate report.)

All CSUEB academic programs have developed PLOs and have listed them in the
university catalog. At the undergraduate and graduate degree levels, assessment of student
learning outcomes at the program level is required in the annual and five-year reviews conducted
by CAPR. The Educational Effectiveness Council and Graduate Advisory Council require each
program to have an assessment plan that includes program-level student learning outcomes,

curriculum maps for PLOs and ILOs, and a long-term assessment plan. Program portfolio pages

have been created to provide public access to evidence of student learning and to demonstrate
our commitment to continuous improvement.

A few co-curricular programs, such as Athletics and EOP, conduct regular assessment,
but many co-curricular programs still need to develop learning outcomes and assessment plans.

All co-curricular programs participated in Planning for Distinction and may be able to use the

results of that process to help with long-term assessment. In addition, in winter and spring 2014,

the ILO Subcommittee conducted focus groups about the impact of co-curricular participation on

critical thinking. Over 75 students participated in these focus groups, representing the following

co-curricular programs: Student Center for Academic Achievement (SCAA) tutors, Peer Mentor
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Program, graduate teaching associates in the English department, Athletics, Honors Program,

Model United Nations, Associated Students Inc., and the Catholic Club.

Standards of Performance [CFRs 2.4, 2.5, 2.6, 2.7, 4.1, 4.3, 4.4]

Based on shared governance principles and structures, faculty members have primary
responsibility for curriculum design; the development of PLOs, curriculum maps, and long-term
assessment plans; and the implementation of these assessment plans including making
improvements based on assessment findings. The Educational Effectiveness Council is charged
with providing a communication channel between faculty and Academic Affairs; assisting

faculty with the development of program SLOs, curriculum maps, and assessment plans;

CSUEB Accreditation Self-study Essay 4 37



To date, the main evidence of achievement of our ILOs and the WASC core
competencies comes from the assessment work on critical thinking, though it should be noted
that CSUEB’s library faculty assess information literacy in their lower-division library class
annually and cross-disciplinary faculty assess upper-division and graduate student writing for the
university writing skills requirement (UWSR) on a quarterly basis.

Faculty in the Critical Thinking Assessment Project (CTAP) as well as those on the GE
and ILO Subcommittees participated in the assessment of critical thinking at the institutional
level. Results of this assessment are summarized below and available in the Blackboard

Outcomes Report.

Patterns in lower-division student learning/needs. The GE lower-division critical thinking

assessment team assessed 44 student essays from Philosophy 1000, Workshop in Clear Thinking,
in summer 2013. The team identified the following patterns in student learning and needs as they
relate to critical thinking.

1. Almost all students stated their own position on an issue/problem clearly.

2. Most students were able to acknowledge at least one claim that conflicted with their
position on the issue/problem.

3. Almost all students had difficulty establishing the credibility of the source(s) used in their
argument.

4. Many students had difficulty developing their ideas, either failing to explain the
significance of the evidence they presented or making claims without providing sufficient
evidence.

5. Although attempts at counter-arguments were present in many student papers, writers

often had difficulties refuting claims on the other side, using the counter-argument to
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Figure 1: Critical Thinking Assessment Results
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These assessment efforts led to the following conclusions and identified needs, both of

which will guide plans for closing the loop activities.

1. Components of critical thinking skills that need additional attention in the curriculum
include the ability to find and use quality evidence and to discuss context,
assumptions, and alternative viewpoints as well as conclusions, implications, and
consequences.

2. Committees that assessed critical thinking found the following difficult: assessing
critical thinking in a technical paper outside their area of expertise; separating critical
thinking assessment from the assessment of writing; assessing critical thinking based
on PowerPoint slides alone. These observations provide important considerations that
can be used to develop new guidelines for the faculty learning communities currently
piloting rubrics for our ILOs in diversity/social justice and written communication.

3. Some assignments were better than others in eliciting critical thinking as defined in
the university critical thinking rubric. In some cases, CTAP faculty designed their
assignments before the critical thinking rubric was finalized. Additional faculty
development in the areas of aligning assignments with rubrics is warranted.

4. Because critical thinking may be defined differently depending on the discipline (e.g.,
analytic thinking, comparative thinking, creative thinking), it may be necessary for
programs to adapt the university critical thinking rubric to be more representative of
their disciplinary practices and values.

Based on the findings above, specific plans for closing the loop activities will be

developed and implemented in the 2014-2015 academic year. In addition, student work will be
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Institutional Commitment to Transformative Pedagogy [CFRs 2.8, 2.9, 4.1-4.3]

There are a number of initiatives at CSUEB that provide evidence of our institutional
commitment to learning-centeredness. PEIL grants are an example of the institutional
commitment to innovation in teaching to better serve our students. The broad goals of PEIL

grants are to provide faculty release time in order to accomplish the following.

1. Support faculty members in building a solid understanding of the learning needs of the
diverse and multicultural CSUEB student body;

2. Stimulate leading-edge research and development of instructional models that can lead to

successful and innovative programmatic-
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The Office of Faculty Development, the Office of Research and Sponsored Programs

(ORSP), and Media and Academic Technology Services (MATS) are other important
institutional structures that offer support and guidance for faculty to create learning-centered
curricula. The Office of Faculty Development offers workshops, individual consultation
sessions, and faculty learning communities to help faculty better address the learning needs of

our
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ESSAY 5
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due to CSU system-level policy developed in response to changes in state funding for the entire
CSU. Following a period of enrollment growth, enrollment dropped in Fall 2010 primarily due

to CSU system requirements to decrease the numbers of new students admitted.

Figure 1: Fall Quarter Total Enrollment
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As shown below, the number of new lower-division transfer and graduate students has
declined since 2007 due to changes in CSU policy which limited admission of lower-division
transfer and second baccalaureate students and also discontinued admission of undeclared post-
baccalaureate students (i.e., graduate-level students not admitted to a particular graduate
program). In contrast, the number of upper-division transfer students has steadily increased

since 2009 (Figure 2).
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Figure 2: Total New Student Enrollment by Class Level
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Entering Freshmen. After many years of relative stability in terms of numbers and composition,

first-time freshman cohorts during the years 2006-2013 saw rapid growth and change in
composition. From 1999 to 2007, the freshman class size hovered around 600 students. Between
2005 and 2009, Cal State East Bay admitted many students who were not fully CSU eligible as a
way to increase access and enrollment to stabilize a difficult budget situation related to
enrollment shortfalls. During this time period, 20% to 40% of the entering freshman classes were
“exception admits” meaning that they did not meet the CSU standards in preparatory coursework
and/or GPA to be considered fully eligible. Enrollment grew rapidly during this period, but
retention and graduation rates declined. Therefore, starting in 2010, concerted efforts were
undertaken by the University to stabilize the freshman class in terms of admission criteria while
maintaining diversity. By Fall 2013, only 5% of the entering freshman class was not CSU

eligible (Figure 3).
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Reducing exception admits helped to improve freshman retention while maintaining
access for a diverse student body and growing first-time student 