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teaching, program, work, 
and beyond.  

inequitable systems and 
creation of alternatives. 

perspectives and 
analyses in order to 
provoke thought and 

cultivate change 
agency.  

connected 
communities that 

lead the 
transformation of 

oppressive systems 
and practices within 

our educational 
contexts.  

and critical 
reflection among 

faculty and students 
that translates into 

leading 
transformative 

action.  

 
In order to operationalize DEL’s mission, vision, and core principles, our programs are praxis-
directed and grounded in critical, humanizing, culturally relevant, community responsive, and 
abolitionist pedagogies. Such pedagogies immerse students in the very learning conditions that we 
expect from educational leaders for social justice and equity. Leading for social justice and equity 
very much affects and is affected by the structural (the way that schools are designed and 
organized) and cultural (how people act, interact, and react) conditions of a school, and as such, 
pedagogy plays an intentional role in transformation. Given this, it is important for faculty and 
students to explore how institutional structure and culture guide how we all consume, make sense 
of, produce, and transmit knowledge and ways of being.  
  
Common Practices 

• Applying a conceptual framework that draws from critical, humanizing, culturally 
relevant, community responsive, and abolitionist pedagogies to ground and 
inform our incorporation of the praxis cycle (critical knowledge + critical 
reflection + critical dialog + critical action).  

• Continually deepening students’ critical consciousness through exploration of key 
critical theories. 

• Engaging in frequent dialog to problematize real-world situations that students 
face. 

• Applying practical frameworks that support students’ school/district-based 
leadership practices. 

• Providing opportunities for students to practice and co-construct learning.  
• Providing numerous opportunities for students to build a critical, humanizing, and 

supportive community. 
• Providing opportunities for students to continue their professional learning from 

CSUEB and local community events.  
 
Coaching   



 5 

proficiency/knowledge of the standards for educational leaders (e.g. CAPES/CPSELs). Candidates 
share a letter with their supervisors regarding the program standards and requirements for 
completion.  

Coaching is embedded in the ASCC program; coaches attend ASCC classes and meet with their 
leadership candidates at the end of the monthly ASCC classes. The 1:1 meetings are based on the 
candidate’s individual learning plans and focus on supporting leaders through current issues at 
their sites. 

District Partnerships 
School districts throughout the Bay Area collaborate with the Department of Educational 
Leadership to further develop the leadership capacity of their employees to better serve students. 
District leaders provide input on curriculum and program design to the Department Chair, ASCC 
Coordinator, PASC Coordinator, and cohort leader(s). District leaders share university 
partnership goals with university coaches, site/district fieldwork mentors who support leadership 
development of ASCC candidates. District leaders are invited to visit cohort classes to share 
expertise and provide feedback on district initiatives to further support district candidates. DEL 
faculty contribute significant reform research (i.e. serving English Learners, conducting 
collaborative inquiry for equity, STEAM, and the digital divide) to PASC course content and 
school district improvement efforts. The annual Center for Research, Equity, and Collaborative 
Engagement (CRECE) Leadership Institute is designed to offer multiple opportunities for 
aspiring and veteran administrators to learn, develop and share effective leadership practices. 

DEL programs are approved and accredited by the Commission on Teacher Credentialing.  

  

https://www.ctc.ca.gov/commission/reports/data/approved-institutions-and-programs
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In June 2018 the CCTC awarded the Educational Leadership PASC & ASCC programs the full 
7-year accreditation. Below is the Chart from the CTC Accreditation Review Report. It indicates 
that the CS self-review is due to CTC Feb 2024 and the site visit will occur in 2024-25.  

Teaching and Service 
Credentials 

California State Commission for 
Teacher Credentialing 

Pre-March 
2020 

PR Due October 15, 
2023 
CS Review Due Feb 
28, 2024 
Site Visit: 2024-25 

 
This recognition has allowed t

http://www.ctc.ca.gov/
http://www.ctc.ca.gov/
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elements of leadership for social justice. The CCTC has recognized DEL programs as exemplars 

https://www.icloud.com/iclouddrive/024XHgX7BYrio6u_9a0BujgnA#LI_2023_PRogram_final_copy
https://www.icloud.com/iclouddrive/024XHgX7BYrio6u_9a0BujgnA#LI_2023_PRogram_final_copy
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II. SUMMARY OF ASSESSMENT  
 
 
A. Program Learning Outcomes (PLO) 

Program Learning Outcomes are also dictated by the state. The revised California 
Administrator Performance Expectations, CAPE were approved in July 2017. The PLOs 
are:(1) Development & Implementation of a Shared Vision, (2) Instructional Leadership, 
(3) Management and Learning Environment, (4) Family and Community Engagement, 
(5) Ethics and Integrity, (6) External Context and Policy.  
 
The Department of Educational Leadership, (DEL) consistently advocates for policies 
and practices to address systemic inequities and better serve diverse communities. 
Several CSUEB’s DEL faculty members addressed the CCTC proposing an equity 
preamble to frame the California Administrator Performance Expectations CAPE (PLOs). 
The approved preamble cited below exemplifies CSUEB’s mission and the ILOs with 
an emphasis on Diversity, Equity, and Inclusion 

 
Preamble to the California Administrator Performance Expectations  
Effective educational leaders strive for equity of educational opportunity and culturally 
responsive practices to promote each student’s academic success and well-being. 
California leaders recognize, respect, and employ each student’s strengths, experiences, 
and culture as assets for teaching and learning. Effective educational leaders confront and 
alter institutional biases of student marginalization, deficit-based schooling, and low 
expectations associated with race, class, culture and language, gender and sexual 
orientation, and disability or special status to support the learning of every child.  
Throughout the California Expectations and Performance Expectations, reference is 
made to “all students” or “all P-12 students.” This phrase is intended as a widely 
inclusive term that references all students attending public schools. Students may 
exhibit a wide range of learning and behavioral characteristics, intellectual or 
academic advancement, and differences based on ethnicity, race, socioeconomic 
status, gender, gender identity, sexual orientation, language, religion, and/or 
geographic origin. The range of students in California public schools also includes 
students whose first language is English, English learners, and Standard English 
learners. This inclusive definition of “all students” applies whenever and wherever 
the phrase “all students” is used.  
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B.  Summary of Assessment Process 
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5. Graduates of CSUEB will be 
able to act responsibly and 
sustainably at local, national, 
and global levels. 

In their community leadership graduates must 
actively generate knowledge and resources for 
continuous improvement. They consistently 
question, how are we engaging outside resources, 
forces and relationships to help us learn and change 
what needs to change to get the results we want? 
Graduates demonstrate the ability to develop two-
way learning relationships and partnerships 
essential to proactively meeting new challenges. 

6. Graduates of CSUEB will 
demonstrate expertise and 
integration of ideas, methods, 
theory and practice in a 
specialized discipline of study. 

EDLD graduates demonstrate their integration of 
methods, theory, and practice in culminating 
leadership portfolios. Graduates articulate their 
beliefs, theories of action, and practice and must 
provide evidence of their work in each area of 
leadership. Artifacts include meeting notes, analyses 
of student achievement data, budgets, family 
involvement, instructional programs, etc. leading to 
collaboratively-developed improvement plans based 
on shared data. 

 

Summary of Assessment Process 
Instrument(s): In addition to Program Student Learning Outcomes, (PSLO)- based 
signature assessments in each course, four MS program assessments are examined each 
year: (1) Formative CAPE Reflections; (2) Summative CAPE Reflections; and (3) Equity 
Project Reflections (year 2). In addition, ASCC candidates further develop a CPSEL – 
based portfolio over two years of induction while working in an administrative position. 
The Formative CAPE and Summative CAPE Reflections are scored based on the same 4- 
point rubric to assess candidate growth in each program student learning outcome. 
The following PLO/ILO assessment plan was submitted to the university. 
PLO 1: Education leaders shape a collaborative culture of teaching and learning informed 
by professional standards and focused on student and professional growth. Maps to ILO 4.  
PLO 2: Education leaders facilitate the development and implementation of a shared vision 
of learning and growth of all students. Maps to ILO 3.  
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PLO/ILO Alignment and Assessment for Master’s Program: 

MS in Educational Leadership Year 1 & Year 2 
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C. Summary of Assessment Results 

Main Findings: For 2022-2023 we had hoped to review the CCTC program completer survey 
data.  In order to be recommended for a credential all candidates completing the PASC or ASCC 
programs must submit a program completer survey. The program completer surveys from 2018-
19 indicated that students felt well prepared to lead in the PLO areas AND that the fieldwork 
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Action Steps: Program Coordinators will continue to facilitate fall and spring meetings with 
TT faculty and coaches to review student data, update and discuss what and how 
improvements might be implemented in coursework and fieldwork. The goal is to create a 
learning experience for candidates where coursework and fieldwork are well integrated and 
embedded in practice of leadership for equity. Faculty and coaches will continue to review 
the CAPE (PASC Program) summative assessment data, CPSEL (ASCC Program) 
summative assessment portfolio data as well as PASC and ASCC narrative field work coach/ 
district mentor reviews of candidate to determine the level of program integration and 
effectiveness.  

Objective # 2:  DEL will continue to strengthen a coherent experience for administrative 
candidates as they move from the PASC Program into the ASCC Program. Action Step: 
Program Coordinators will continue to conduct planning meetings with faculty and 
fieldwork coaches to identify the process and strategies to transition the final PASC portfolio 
into candidates’ Individual Induction Plan (IIP) for ASCC. The goal is to help candidates to 
continue to build an administrative portfolio to document their learning and development. 
Faculty and coaches with program coordinators will review the College Education & Allied 
Studies (CEAS) exit survey data, the CAPE (PASC Program) summative assessment data, 
CPSEL (ASCC Program) summative assessment portfolio data to determine program 
transition coherence.  

Next Step(s) for Closing the Loop: In the 2023-2024 academic year, DEL will continue to 
utilize assessment data to build collaborative structures including district partnerships and 
ongoing dialogues with Superintendents to best support the development of educational leaders 
dedicated to better serving diverse communities. DEL will continue to host virtual meetings 
including the Fall Forum and Leadership Institute. 
 
Other Reflections: DEL would like to note the immediate response TT faculty provided to 
support the implementation of online, distance learning necessitated by the pandemic in Spring 
2020. Faculty modeled effective practices and reached out to students as well as adjunct faculty 
who were less comfortable with online platforms. The May 2020, DEL Leadership Institute was 
virtual and focused on highlighting the scholar-practitioner work of students in their leadership 
for equity work through challenging times.  DEL will use the Diversity, Equity and Inclusion 
Rubric to identify the practices, instructional pedagogies and curriculum that we are using in our 
programs and the areas we need to improve.  

 
 

D. Assessment Plans for Next Year 
Assessment for the next year, as required by the CCTC accrediting agency, will include the same 
data sources as in the current year. The Cal APA is now a requirement for the PASC credential 
(first year of the Master’s program). Faculty will examine the CalAPA data when it is provided 
at the end of the 2020-2021 academic year.  Based on the CEAS as well as CCTC exit survey 
data from the previous two years, DEL faculty will continue to align coursework with 
Department of Principles for Social Justice and the ILOs.  

 
 



 15 

 
 
 

III. 



 16 

 

 
 


